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Day 5 Session 15  80 minutes 

The interactive whiteboard 

Objectives 
By the end of this session teachers will: 
• have viewed and discussed some ICT resources; 
• have discussed the benefits of interactive teaching programs and specialist 

software. 

Resources 

For the trainer 
• Computer with data projector, Microsoft PowerPoint and Presentation 15.ppt 
• Whiteboard or flipchart 
• Interactive whiteboard 
• Software for the interactive whiteboard, e.g. 

Mult-e-Maths  
(see www.cambridge-hitachi.com/products/primary/multemaths/) 
interactive teaching programs (download free from 
www.standards.dfes.gov.uk/primary/publications/mathematics/itps/) 

• Trainer resource 15.1 (see end of this session) 

Session outline 
 

Introduction 
Slides 15.1–15.3 

Whole group presentation 10 minutes 

Using an interactive 
whiteboard 
Trainer resource 15.1 

Whole group presentation and 
discussion 

65 minutes 

Conclusion Summary of points raised in 
workshop 

5 minutes 
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Introduction 10 minutes 

Explain that the penultimate session of this five-day workshop provides an 
opportunity to look at the use of the interactive whiteboard. Show slide 15.1 to 
introduce the objectives for the session. 

 

Show slide 15.2. Summarise briefly the range of applications of ICT in 
mathematics. 

 
Say that during the workshops several sessions have focused on the use of ICT 
to support the teaching and learning of mathematics. This session is looks the 
use of the interactive whiteboard. An interactive whiteboard is merely a 
hardware device. It combines the functions of the screen and the keyboard of a 
computer. It acts as a large display and is touch-sensitive. Information can be 
entered by touching specific areas of the screen, sometimes with the special pen 
that is provided with the board.  
This unique technology is relatively new in schools and has been found to have 
a positive impact on both teachers and students. Use slide 15.3 to outline the 
benefits of new technologies. 

 

Before the session starts, 
brief any interpreter about 
the key points of the 
session. 

Set up the interactive 
whiteboard. 

Load Presentation 15.ppt. 
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Using an interactive whiteboard 65 minutes 

Use the main part of the session to demonstrate a range of resources using the 
interactive whiteboard. 

For example, use Trainer resource 15.1 and demonstrate the interactive 
teaching program Number grid. Ask teachers to act as your ‘class’. Explain that 
these programs are interactive animated teaching aids that can be used with a 
computer and data projector or with an interactive whiteboard.  

After going through the activity, point out that it links to division, problem 
solving and the use of ICT, three of the main themes of this workshop. Discuss 
with the group questions such as: 
• What grade would these activities be suitable for? Which standards would 

they support? 
• What advantages does the use of the interactive teaching program have over 

conventional teaching and learning resources for the same objectives? 
• What teaching and learning strategies do they promote? 

Draw out that the activities support the standards for properties of numbers and 
number sequences. Some of the advantages of the program over conventional 
displays of number grids are: 
• the suitability of the program as a tool for modelling, and the ease and speed 

with which accurate displays can be drawn; 
• the flexibility that allows options such as the number of columns to be 

changed at the touch of a button; 
• the way in which the program encourages students to hypothesise, test 

predictions, question, discuss and explain, since it is quick and easy to check 
if their predictions are correct. 

Stress that the use of an interactive teaching program can be followed up with 
further tasks, activities or exercises based on conventional resources. 

Conclusion 5 minutes 

Summarise the main points raised in the main part of the session. 
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Using the program Number grid Trainer resource 15.1 

Activity A 

This is a simple introductory activity for those who have no experience of the 
use of whiteboards. 

Set the number of columns to 10. Demonstrate how any number can be lit up 
and switched off. Ask a participant to ‘light up’ the numbers 1, 3, 5, 7. 
Q What will be the next number that we light up?  

Establish that the next number will be 9. 
Q Why will the next number we light up be 11? 

Take explanations and ensure that everyone understands the pattern. 

Invite another participant to continue the pattern up to 19. 

Point to the third row and ask teachers to write down all the numbers that will 
be lit up in this row. (Say that with a real class you would ask students to do this 
on their mini-whiteboards, then to hold these up and show you.) 

Confirm that the numbers will be 21, 23, 25, 27, 29. Light up these numbers. 
Q Which numbers will be lit up in the fourth row?  

Establish the numbers to be lit, and invite a participant to do this. Point to the 
number 67. 
Q If we continue the pattern, will 67 be lit up? Why? 

Take teachers’ responses and explanations. 
Q How does the pattern tell us that 67 will be lit up? 

Make sure that everyone can see the pattern as a set of columns. Invite other 
teachers quickly to complete the sequence of numbers on the grid. 

Using the grid, get teachers to chant the pattern. At each number, switch off that 
number. Repeat, going backwards and forwards, lighting up and switching off. 
 

Change the grid to 9 columns. Ask a participant to highlight the numbers 1, 3, 5, 7. 
Q If we continue this sequence, will the pattern be the same as 

before? Why not? 

Take teachers’ responses and continue the sequence up to 27. 
Q How can we describe this pattern?  

Discuss the pattern and establish that it is different from the one before. 
Introduce ‘diagonal’ as a descriptor. 

Point to the number 63. 
Q Will this number be lit? 

Establish that the number will be lit. 
Q Does the pattern help us to decide if the number will be lit? 

Show teachers how the number of columns can quickly be changed. Ask 
teachers to discuss in pairs what patterns the sequence makes on other sized 
grids. (Say that with a real class you would ask students to explore the grids 
interactively using the program.) 
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Q What patterns would be made on grids of other sizes?  

Establish that for any sized grid there are only two different patterns that can be 
made for the sequence of odd numbers. Demonstrate this by highlighting the 
sequence and then changing the number of columns. 
Q How can we tell from the number of columns if the pattern 

produced will be columns or diagonals?  

Activity B 

Reset the number of columns to 10, with a start number of 1. Ask a participant 
to highlight multiples of 3 by setting the controls. Point out that the multiples of 
3 are red. 
Q How can we describe this pattern?  

Establish that the pattern slopes from the right at the top to the left at the 
bottom. 
Q Why is the pattern like this on a grid with 10 columns? 

Ask teachers to discuss this question in pairs for a minute, then ask for their 
conjectures. Establish that three multiples of 3 are highlighted in the first row, 
with one square on the right ‘left over’, because 10 ÷ 3 = 3 R 1. This means that 
in the second row the highlighted multiples will be one place to the left of the 
top row and, because 20 ÷ 3 = 6 R 2, two squares on the right are ‘left over’ 

Write this division table on the flipchart: 

10 ÷ 3 =   3 R 1 
20 ÷ 3 =   6 R 2 
30 ÷ 3 = 10 R 0 
40 ÷ 3 = 13 R 1 
50 ÷ 3 = 16 R 2 
60 ÷ 3 = 20 R 0 

Point out that the numbers underlined correspond to the number of highlighted 
numbers up to that point. So there are three highlighted numbers (multiples of 
3) in the first row, six in the first two rows or 20, 10 in the first three rows or 30, 
and so on. Ask: 
Q What do you notice about the remainders? 
Q What do you notice about the numbers underlined? 

Point out that as 10 is added for each new row, a cycle of remainders is 
produced: 1, 2, 0, 1, 2, 0, … There is also a pattern in the units digits of the 
numbers underlined: a cycle of 3, 6, 0, … 
Q What would the next four lines in the table be? 

Encourage teachers to use the patterns to predict the next four lines. Write them 
quickly on the flipchart as teachers call them out. 

  70 ÷ 3 = 23 R 1 
  80 ÷ 3 = 26 R 2 
  90 ÷ 3 = 30 R 0 
100 ÷ 3 = 33 R 1 
Q If we change the number of columns in the grid, could we produce 

the same pattern as we have on the grid with 10 columns? 
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Allow a minute for the pairs to discuss this question, then draw out a conjecture 
that grids with 4, 7, 10 or 13 columns would produce the same pattern, since 
they all leave remainder 1 when divided by 3, but that other numbers of 
columns would have a different pattern. Test this theory by demonstrating 7 
columns and 13 columns, using the controls to change the number of columns. 
Q How many columns do we need to produce a pattern of vertical 

lines? 

After a few seconds for discussion, agree a conjecture that the number of 
columns would need to be a multiple of 3, so that no squares are ‘left over’ in 
each row. Confirm by demonstrating a grid with 12 columns. 

Point out that this activity has links to both division and problem solving, the 
two main themes of the course. 
 

Reset the number of columns to 10, with a start number of 1. Ask another 
participant to highlight multiples of 4 by setting the controls. 
Q Is this the same pattern as for multiples of 3? (no) 
Q How would we need to set the grid to produce a pattern that slopes 

from the right at the top to the left at the bottom? 

Ask teachers to discuss this question in pairs for a minute or so. Invite someone 
to alter the number of columns to produce the required pattern: for example, to 
9 columns. 
Q What is the explanation for that pattern? 

Agree that because: 

  9 ÷ 4 = 2 R 1 
18 ÷ 4 = 4 R 2 
27 ÷ 4 = 6 R 3  
36 ÷ 4 = 9 R 0 … 

the pattern will be similar to the pattern of threes on the grid with 10 columns. 
Point out that this time the cycle of remainders is 0, 1, 2, 3, … 
Q Are there any other possibilities for the number of columns? 

Establish the conjecture that when the number of columns leaves a remainder of 
1 when divided by 4 (i.e. it is a number in the sequence 5, 9, 13, 17, …), the 
same pattern will be produced. 

Invite a participant to test what happens when the number of columns changes 
to 5, and then to 13. 
Q How could we produce a pattern for multiples of 4 that slopes the 

other way, from the left at the top to the right at the bottom? 

Give the pairs a minute or two to discuss this question, then ask for their 
suggestions. Invite those who offer a hypothesis to test it. 
Q Are there any other possibilities? 

Again, invite those who offer a hypothesis to test it. Continue until the group is 
convinced that when the number of columns leaves a remainder of 3 when 
divided by 4 (i.e. it is a number in the sequence 3, 7, 11, 15, …), the same 
pattern will be as required. 
Q What is the cycle of remainders this time? 
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Establish that this time the cycle begins 3, 2, 1, 0, … 
 

Reset the number of columns to 10, with a start number of 1. Use the controls to 
highlight the multiples of 3 (in red), then the multiples of 4 (in green). Explain 
that this is what you have done. Point out that some numbers are a ‘muddy 
green’. 
Q What are these numbers? 

Agree that the numbers are multiples of both 3 and 4: that is, they are multiples 
of 12, the lowest common multiple of 3 and 4. 

Ask everyone to focus on the ‘muddy green’ multiples of 12. 
Q What pattern will these multiples produce if we change the number 

of columns to 11? 

Give the pairs a minute or so to come up with a hypothesis. Then ask two more 
questions, again allowing a minute or two for discussion. 
Q What pattern will the multiples of 3 make on a grid with 11 

columns? 
Q What pattern will the multiples of 4 make? 

Test their hypotheses by changing the number of columns to 11. Confirm that 
the patterns slope from the left at the top to the right at the bottom. Point out 
that the patterns for 3 and 4, both factors of 12, are parallel to the pattern for 12. 
Q What is the explanation for these patterns? 

Agree that since for the first row 11 ÷ 12 = 0 R 11, the first highlighted multiple 
of 12 will be in the first square of the second row. Because 22 ÷ 12 = 1 R 10, the 
next highlighted multiple of 12 will be in the second square of the third row, 
and so on. In each subsequent row, the highlighted multiple will be one place to 
the right of the highlighted multiple in the row immediately above. 
Q If we add multiples of 6 to the grid with 11 columns, what will the 

pattern look like? 

Test teachers’ hypotheses by adding multiples of 6 to the grid. 
Q What patterns will the multiples of 3, 4, 6 and 12 make in a grid with 

12 columns? 

Agree that the patterns will be vertical lines. Confirm by changing the number 
of columns to 12. 



112  |  Mathematics workshop 4 (primary)  |  Trainer’s notes  |  Session 15 © Education Institute 2005 

 

 



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


