
10. Work as a member of professional teams
	Statements
	Indicators

	10.1
Meet personal work-related goals and priorities.
	· Personal work-related goals are identified, consistent with Supreme Education Council and school policies and procedures.

· Competing demands are prioritised to achieve personal, team and school objectives and timelines.

· Strategies are developed to ensure problems with meeting work commitments are effectively resolved.

· ICT is used to manage work priorities and commitments.

· Guidance and support is sought from appropriate personnel when additional expertise or review is required.

	10.2
Contribute to professional teams.
	· Participation in a range of professional teams is undertaken in line with personal expertise and interests, school priorities, position description and school management structure.

· Contributions are made to determine the goals, roles and responsibilities of work teams consistent with school policies, procedures, planning frameworks, timelines and priorities.

· Personal contribution to a team is made in a way that provides a role model for other members and positively promotes the image of the school.

· Open and interactive communication processes are used to obtain and share information, solve problems, generate new ideas and evaluate issues.

· Strategies for supporting and valuing the contributions of others are implemented.

· Strategies for addressing issues identified by school administration, team members and other stakeholders are evaluated and implemented as appropriate.

	10.3
Work with others to maximise student learning.
	· Partnerships are formed with other professionals, paraprofessionals, teacher aides and community-based adults to support and implement student learning experiences.

· Relevant professionals, paraprofessionals, teacher aides and community-based adults are involved, where relevant, in the planning, implementation and evaluation of learning experiences and monitoring of student progress.

· Strategies are implemented for establishing ongoing communication and effectively working with relevant professionals, paraprofessionals, teacher aides and other personnel.

	10.4
Contribute to improving the performance of professional teams.
	· Contributions are made to monitoring and reviewing team performance to identify opportunities for enhancing team performance, improving student learning and promoting innovation.
· Suggested improvements are positively received and acted on as appropriate.




Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:
	· analytical skills to identify and clarify the needs, preferences and requirements of learners, parents, professionals, paraprofessionals, teacher aides and other personnel
· decision-making and problem-solving skills to address issues, concerns and problems identified by the school administration, team members and other stakeholders
· ICT skills to access online information and apply tools in the planning, implementation, monitoring and review of individual and team tasks
· interpersonal skills to communicate and relate to a broad range of people, from diverse social, economic, cultural and professional backgrounds, in an ethical way
· planning, organising and scheduling skills to plan and implement individual and team activities, projects and functions
· personal planning and work organisation skills
· research skills needed to identify, locate and evaluate information relevant to team tasks.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
	· communication techniques
· goal setting
· group dynamics in a team setting
· negotiation techniques
· principles of conflict resolution
· principles of group dynamics, including roles of team members
· problem-solving strategies
· professional and paraprofessional services for supporting student learning
· qualities of an effective team member
· school decision-making processes
· school policies and procedures
· Supreme Education Council policies
· team roles
· teamwork techniques
· techniques for monitoring and reviewing team performance
· the interdependent nature of the various teams, formal and informal, within schools
· time management
· types and functions of professional teams.


Required dispositions

This aspect of professional practice requires a commitment to:
	· collaborating with colleagues to give and receive help
· engaging in reflective practices
· establishing collegial relationships to enhance the teaching and learning process 
· participating as active, responsible members of the professional community
· pursuing opportunities to grow professionally and participate in life-long learning.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to demonstrate knowledge of the importance of teamwork in an educational context and contribute to the effective functioning of teams. This may be evidenced through:

· identifying and meeting personal work-related goals

· participating in school-based teams

· contributing to determining the goals, roles and responsibilities of work teams

· valuing the contributions of other team members

· making contributions to improving team performance

· working with other professionals, paraprofessionals, teacher aides, other personnel and community-based adults to support student learning.
Examples of evidence (not to be read as a comprehensive list):
· minutes of team meetings showing evidence of the teacher’s participation in team processes.
· a description of details of individual and group tasks that the teacher has participated in within the school
· notes of meetings between the teacher and  other professional and paraprofessional staff in which issues were discussed, decisions were made and actions taken that were relevant to student learning or the general school community
· examples of work completed by the teacher as a contribution to group tasks that are relevant to student learning or the general school community

· comments from other teachers, school leaders, families and / or community members on the teacher’s contribution to team tasks that are relevant to student learning or the general school community
· a personal reflection in the teacher’s professional journal or diary that commented on his or her contribution to and performance with regard to individual and team tasks that is relevant to student learning or the general school community. .

Proficient teachers

Proficient teachers are able to model collegial work practices, work productively and openly in team contexts and take responsibility for coordinating and completing particular team tasks. This may be evidenced through:
· meeting personal work-related goals and priorities
· participating in a range of professional teams in line with personal expertise and interests, school priorities, position description and school management structure
· contributing to determining the goals, roles and responsibilities of work teams, consistent with the school’s policies, procedures, planning frameworks, timelines and priorities
· contributing to teams in a way that provides a role model for other team members
· contributing to the monitoring and review of team performance with the aim of identifying opportunities for enhancing team performance
· involving relevant professionals, paraprofessionals, teacher aides and community-based adults, where relevant, in the planning, implementation and evaluation of learning experiences and monitoring of student progress.

Examples of evidence (not to be read as a comprehensive list):
· a schedule/priority list of work-related tasks established by the teacher and an accompanying statement indicating the extent to which these tasks were completed within the required time and quality standards
· minutes of team meetings showing evidence of the teacher’s participation in team processes
· an evaluative statement written by the teacher which describes in his or her role the successful completion of an individual or group task

· notes of  team performance review meetings showing that the teacher had contributed to the team and major suggestions for enhancing team performance
· notes of meetings with other professional and paraprofessional staff showing that the teacher offered professional and informed advice on matters are relevant to student learning or the general school community
· examples of work completed as a contribution to group tasks that are relevant to student learning or the general school community
· a personal reflections in the teacher’s  professional journal or diary on his or her capacity to contribute to team performance and identifying ways of enhancing this aspect of professional practice. .
Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.
Examples of evidence (not to be read as a comprehensive list):
· notes of meetings showing the teacher’s role in leading critical review of team performance

· a case study of the teacher modelling collegial procedures for evaluating and sharing best practice in teaching strategies and professional knowledge and practice

· an evaluative statement of the teacher’s  personal role in leading a team to achieve school aims

· details of a professional development activity planned and conducted for staff by the teacher on teamwork

· a personal reflection in the teacher’s journal or diary on his or her capacity to establish partnerships with other professionals, paraprofessionals, teacher aides and community-based adults to support and implement student learning experiences

· an extract from the teacher’s note book computing showing his or her capacity to use ICT resources used to manage work priorities and commitments

· a supervisor’s assessment of the teacher’s personal reflection on professional development needs in relation to leading teams.
This standard covers the requirement for teachers in Independent Schools to become active participants in school-based teams to maximise student learning opportunities and promote innovation.








