11. Build partnerships with families and the community


	Statements
	Indicators

	11.1 Build relationships with families and the broader community to enhance student learning.
	· Formal and informal processes are used for communicating with families and the broader community about students and the school’s learning programs.

· Families and community members are encouraged to participate in student learning experiences and contribute specialist knowledge and expertise to learning programs.

· Partnerships are established with business and community organisations to increase the relevance of learning programs.

· School policies and procedures regarding ethical and professional behaviour are applied to all interactions with families and the broader community.

· Supreme Education Council and school policies and procedures are followed to ensure all communication and interactions with families, colleagues, industry and the local community are conducted in an ethical and professional way.

	11.2 Establish learning environments that acknowledge students’ families and communities.
	· Information on the priorities of students’ families and communities regarding student learning and curriculum content is sought from appropriate sources.

· Learning experiences are planned and implemented that are meaningful to students and build on the knowledge and skills developed through the family and community.

· Learning experiences are designed to provide students with opportunities to actively contribute to their communities.

	11.3 Promote school and Supreme Education Council education reforms.
	· Opportunities are created to promote a positive image of the school, other Independent Schools and Supreme Education Council education reforms to families and the broader community.

· Community networks are used to promote school goals, achievements, activities and events. 


Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:
	· analytical skills to identify and clarify the concerns, values and priorities of students’ families and communities
· data collection and analysis skills needed to identify, locate and evaluate information on the concerns, values and priorities of students’ families and communities 

· decision-making and problem-solving skills needed to address issues identified by students’ families and communities
· ICT skills required to identify and research business and community organisations for the establishment of appropriate partnerships and to promote the school’s goals and achievements
· interpersonal skills to communicate and relate to students’ families and the broader community, including people from diverse backgrounds
· planning, organising and scheduling skills required to plan and implement individual and team activities, projects and functions.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
	· cultural, social and economic characteristics and aspirations of students’ families and communities
· family, business and community contexts and networks
· strategies for developing and maintaining partnerships with families and the broader community
· strategies for effectively communicating with students’ families and the broader community
· strategies for involving students’ families and communities in the design, implementation and review of learning programs

· strategies for involving students in community-based learning activities
· strategies for promoting the goals and achievements of the school, other Independent Schools and the Supreme Education Council education reforms to students’ families and the wider community
· Supreme Education Council and school policies and procedures on building relationships with families and the broader community
· Supreme Education Council reforms.


Required dispositions
This aspect of professional practice requires a commitment to:
	· having concern for all aspects of each student’s wellbeing and working with families and the broader community to provide diverse learning opportunities for students
· recognising the contribution of families and the broader community to student learning
· the Education for a New Era reforms 
· working with families and community members to improve the overall learning environment for students.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to demonstrate the capacity to communicate effectively with families and community members. This may be evidenced through:
· using school processes for communicating with families and the broader community about students and the school’s learning programs

· applying ethical and professional behaviour in all interactions with families and the broader community

· identifying the concerns, values and priorities of students’ families and communities regarding student learning and curriculum content

· promoting a positive image of the school, other Independent Schools and the Supreme Education Council education reforms to families and the broader community.
Examples of evidence (not to be read as a comprehensive list):
· a copy of written communication sent by the teacher to the  families of students in his or her class to keep them informed about student progress, class activities and the school’s learning programs 
· copies of feedback from families indicating the effectiveness of the relationship the teacher has established with student families and the community 

· a set of interview questions  on student learning devised by the teacher that are used in parent – teacher meetings
· extracts from records of meetings with students’ families that illustrate the relationship that the teacher has established with students’ families 

· a personal reflection in the teacher’s professional journal or diary commenting on the effectiveness of different approaches for promoting the school and SEC policies to families.
Proficient teachers

Proficient teachers are able to develop and implement communication strategies that foster positive school– family–community relationships and promote the goals and achievements of the school. This may be evidenced through:

· encouraging families and community members to participate in student learning experiences and contribute specialist knowledge and expertise to the planning and implementation of learning programs
· following school policies and procedures to ensure all communications and interactions with families, colleagues, industry and the local community are conducted in an ethical and professional way
· planning and implementing learning experiences that are meaningful to students and build on the knowledge and skills developed through the family and community 
· modelling and presenting a professional image in all communications and interactions with families, colleagues, industry and the local community

· creating opportunities, either individually or in collaboration with colleagues, to promote a positive image of the school, other Independent Schools and the Supreme Education Council education reforms to families and the broader community.
Examples of evidence (not to be read as a comprehensive list):
· a sequence of lesson plans devised and implemented by the teacher that illustrates how involves families and community members are directly involved in activities designed to enhance in student learning

· an evaluative statement on the teacher’s details of professional development needs in relation to  activity attended on building relationships with families and the community

· a sample of a written reports or web page devised by the teacher to inform students and families about planned school activities
· a modified teaching and learning resource or strategy devised and implemented by the teacher that incorporates specialist knowledge of families and/or community members

· a personal reflection in the teacher’s professional journal or diary. that comments on his or her capacity to effectively promote the school’s goals, achievements, activities and events to community networks.

Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.
Examples of evidence (not to be read as a comprehensive list):
· a written plan for mentoring colleagues on building relations between the school, families and the community

· a case study of the teacher’s  personal role in initiating processes to identify, understand and address the concerns of families about student learning and curriculum content

· a case study of the teacher’s personally taking a leadership role in enhancing teacher knowledge and understanding about families and the local community

· details of professional development activity conducted by the teacher for other staff on school policies and procedures regarding ethical and professional behaviour in dealing with families and the broader community

· a statement prepared by the teacher that highlights the  reasons and approaches for promoting a positive image of the school

· a personal reflection on the teacher’s capacity to contribute to the building of effective school and community relationships
· a written proposal devised by the teacher for a specific school–business learning partnership.
This standard covers the requirement for involving families and the broader community in student learning, and successfully promoting the goals and achievements of the school.
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