
1. Structure innovative and flexible learning experiences for individuals and groups of students
	Statements
	Indicators

	1.1
Identify learning goals that reflect curriculum documents and school policies.
	· Learning goals and assessment criteria that reflect Curriculum Standards and school-developed curricula are developed.

· Learning goals, forms of assessment and assessment criteria are identified and documented in line with school policies.

· Learning goals, forms of assessment and assessment criteria are communicated to students and families.

	1.2
Incorporate information on students in the design of learning experiences.
	· Information on the background, prior learning, learning needs, preferences and styles, and special learning requirements of students is collected from a range of sources.

· Information on the learning needs of individuals and groups of students is analysed and used in the design and selection of flexible and innovative learning experiences.

· Information from assessment data is used in the design of flexible and innovative learning experiences.

	1.3
Plan for students with special learning requirements in the design of learning experiences.
	· Information on students with special learning requirements is collected and analysed to identify each student’s learning needs.

· Activities and resources are developed and/or customised to ensure that each student with special requirements can access the full range of learning experiences.

· Strategies to involve families and key school-based personnel in collaborative processes to meet each student’s learning needs are implemented. 

· Appropriate personnel and services are utilised to support each student with special learning requirements.

· Student progress is monitored and teaching and learning strategies are adapted to support each student with special learning requirements.

	1.4
Select innovative and flexible teaching and learning strategies to maximise student learning.
	· Alternative ways of structuring teaching strategies and learning experiences that meet the requirements of Curriculum Standards are identified.

· Learning experiences and teaching strategies that best meet the prior learning, interests, learning needs, learning styles and special learning requirements of students are selected.

	1.5
Implement flexible and innovative learning experiences.
	· Learning experiences are planned and organised to facilitate self-initiated, independent and collaborative learning.

· Learning experiences are designed to incorporate a variety of individual and group learning, teaching and assessment strategies.

· Learning resources are identified, evaluated and selected in line with learning goals, students’ requirements, the learning environment, available expertise, and budget and time constraints.
· Learning experiences are implemented in line with Supreme Education Council and school policies and procedures, taking into account teachers’ legal responsibilities and duty of care obligations. 

· A range of individual and group management strategies is implemented to achieve learning goals, ensure all students actively participate in learning experiences and manage inappropriate behaviour. 




	
	· Support staff and other contributors to student learning are involved in planning, implementing and reviewing learning experiences. 

· Support and instruction are based on each student’s confidence and familiarity with ideas, concepts and problems being investigated. 

· Documentation is accurately completed and maintained.

	1.6 Review and evaluate learning experiences.
	· Valid and reliable information on student progress is obtained from a range of sources, analysed and used to evaluate learning experiences.

· Feedback from students, families, support staff and other contributors is used to evaluate learning experiences.

· Evaluation data is shared with colleagues and used to improve teaching and learning strategies, assessment practices and learning resources.

· Routines and strategies to monitor individual student needs, teaching approaches, effectiveness of classroom communication, student participation rates, time-on-task, and completion and success rates are implemented and ongoing.


Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:

	· analytical skills to identify student learning needs, including the special learning requirements of students with intellectual and physical disabilities and gifted students
· decision-making and problem-solving skills to interpret and apply Curriculum Standards and school-developed curricula in the design of relevant, flexible and innovative learning experiences for all students

· ICT skills required to access online information on Curriculum Standards, Supreme Education Council policies, and school policies and procedures

· interpersonal skills to communicate key concepts, ideas and understandings in Curriculum Standards and school-developed curricula to students, parents and community members from diverse backgrounds

· research skills to identify, locate and evaluate teaching materials used to support the implementation of learning experiences based on Curriculum Standards and school-developed curricula.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
	· assessment criteria development
· child and adolescent development theories
· Curriculum Standards and school-developed curricula
· independent and collaborative learning principles and techniques
· learning styles of students

· outcomes approach to education
· phases of learning reflected in elementary, preparatory, secondary and model schools
· policies and curriculum planning documents and programs developed and selected by the school
· policies and documents developed by the Supreme Education Council, the Education Institute and the Evaluation Institute

· principles of collaborative learning and group dynamics, including cultural, gender and peer group implications, and                    theories on how students learn
· purpose and use of assessment data in identifying students’ talents and abilities and diagnosing students’ needs, learning difficulties and learning disabilities
· special learning requirements of students 

· teaching/subject area
 knowledge.


Required dispositions

This aspect of professional practice requires a commitment to: 

	· believing that all children and adolescents can learn at high levels and achieve success
· believing that children and adolescents learn in different ways and bring particular talents and strengths to learning
· believing that children with special learning requirements can learn in different ways and achieve success

· helping all students develop self-esteem, self-confidence and academic competence
· supporting independent and collaborative learning
· using student data to plan and review learning experiences.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to organise and implement learning experiences for individuals and groups of students using knowledge of Curriculum Standards and school-developed curricula. This may be evidenced through:

· identifying learning goals in Curriculum Standards and school-developed curricula

· collecting and incorporating basic information on students in the design of learning experiences

· collecting and incorporating basic information on students with special requirements in the design of learning experiences

· identifying teaching and learning strategies that comply with Curriculum Standards, school-developed curricula and student needs

· planning, organising and implementing learning experiences for individuals and groups of students

· reviewing learning experiences based on feedback from students.
Examples of evidence (not to be read as a comprehensive list):
· A sequence of 6-8 lessons plans used with a specific group of learners that clearly indicate the goals for the lessons, the content of the lessons, the teaching and learning strategies used and the relationship with the relevant Curriculum Standards
· a statement prepared by the teacher that outlines the reasons why a particular learning resource, such as a text book, simulation, computer software or educational game, was selected for use with a specific group of learners
· a feedback sheet designed by the teacher to gather student feedback on a specific learning activity
· personal reflections in the teacher’s professional journal or diary on how effectively that teacher uses different strategies to monitor individual learning needs.
Proficient teachers

Proficient teachers are able to design and implement contextually relevant learning experiences for individuals and groups of students that are based on Curriculum Standards and school-developed curricula and incorporate information on the background, prior learning, learning needs, preferences and styles, and special learning requirements of students. 

This may be evidenced through:

· interpreting the requirements of Curriculum Standards and school-developed curricula to identify appropriate learning goals for individuals and groups of students

· gathering information on the background, prior learning, learning needs, preferences and styles, and special learning requirements of students and incorporating this in the design of learning experiences

· selecting teaching strategies and learning experiences that are consistent with the requirements of students, Curriculum Standards and school-developed curricula

· planning, organising and implementing learning experiences to facilitate self-initiated, independent and collaborative learning

· reviewing and evaluating learning experiences using feedback from students, families, support staff and other contributors.
Examples of evidence (not to be read as a comprehensive list):
· tool or instrument for gathering the background, prior learning, learning needs, preferences and styles, and special learning requirements of students

· a statement prepared by the teacher that provides an analysis and plan for addressing the learning needs of an individual or small group of students in a particular class
· a statement of the reasons for selecting particular teaching strategies

· a sequence of lesson plans that addresses the requirements of students with special learning needs which is consistent with the relevant Curriculum Standards and school-developed curricula

· a video-recording of learning experience that illustrates a teaching activity that the teacher has selected to address the learning needs of and individual or small group of students

· a statement of how the teacher modified a teaching activity to address the learning requirements of an individual or small group of students

· an analysis of feedback from students, families, support staff and others on a specific learning experience, that includes a copy of the tool or instrument used for gathering feedback, comment on the feedback and an outline or actions taken as a result of the feedback obtained. 
Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.
Examples of evidence (not to be read as a comprehensive list):
· a written plan for mentoring a colleague on how to identifying special requirements of students and use this information in the design of learning experiences that are consistent with Curriculum Standards and school-developed curricula

· a video-recording and accompanying written evidence of the classroom use of a customised teaching activity that addresses the learning needs of a diverse group of students and employs a range of individual and group management strategies

· a statement that provides an evaluation of at least two different tool s or approaches that the teacher has used in gathering and  evaluating feedback from families, support staff and others on learning experiences

· a statement that analyses the outcomes of a planned learning experience and describes how this data was used to improve teaching and learning strategies, assessment practices and learning resources

· a critical personal reflection in a professional journal or diary on the effectiveness of the teacher’s approach to mentoring colleagues
· a personal reflection on the teacher’s professional development needs in relation to designing flexible and innovative learning experiences.

This standard covers the requirements for establishing learning goals, and developing flexible and innovative learning experiences that align with these goals and the individual learning needs, preferences and styles of students.
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