4. Create safe, supportive and challenging learning environments
	Statements
	Indicators

	4.1
Create safe and supportive learning environments.
	· Learning experiences that foster positive attitudes to learning and student achievement are planned and implemented.

· Constructive relationships, based on mutual trust and respect, are established with students.

· Communications and interactions with students are conducted in an open, inclusive, equitable and ethical way.

· Strategies for promoting supportive and collaborative relationships between students are established.

	4.2
Provide learning environments in which students have responsibility for their own learning.
	· Opportunities and scaffolding are provided for students to recognise and work towards their individual learning goals.

· Learning experiences are planned and implemented that encourage students to direct, manage, evaluate and edit their own work.

	4.3
Provide learning experiences in which students engage in purposeful and intellectually challenging learning experiences.
	· Topics, problems and issues selected for investigation are relevant to students, provide opportunities for examining significant ideas and concepts, and foster substantive discussion.

· Teaching and learning strategies are planned and implemented that help students extend their understandings and examine the key ideas, concepts and theories underpinning the selected topic, problem or issue.

· A learning environment is established in which ideas and opinions are valued, and students are encouraged to express ideas, ask questions and exchange points of view.

· Opportunities are created for students to examine and discuss alternative viewpoints, form ideas, justify opinions and present these to different audiences using formal and informal communication means.

· Teaching strategies are planned and implemented that involve students in logical disputation, exploring new ideas and examining different viewpoints, interpretations and meanings.

· Opportunities are created for students to reflect on what they learn and apply their understandings to new topics, problems and issues.

	4.4
Provide learning experiences in which students use higher-order and critical thinking skills.
	· Topics, problems or issues that are relevant to students and provide opportunities for the use of higher-order thinking skills, intellectual risk taking and problem solving are selected for investigation.

· Learning experiences are sequenced to promote sustained learning over time and emphasise connections between ideas.

· Learning experiences are conducted in a supportive environment in which students’ ideas, beliefs and opinions are valued and shared.

· Teaching and learning strategies are planned and implemented that enable students to identify problems, collect and exchange information, manipulate data and objects, test ideas and opinions, form and justify conclusions, make predictions and solve problems.

· Learning experiences are underpinned by a model of student inquiry that involves establishing what is known, refining and extending student knowledge and reflecting on the learning process.

· Learning experiences that encourage imagination and creativity are planned and implemented.
· Support and direction are provided in proportion to students’ confidence and familiarity with ideas, concepts and problems being investigated.


	4.5  Provide learning environments in which students learn to take responsibility for their own behaviour.
	· Supreme Education Council and school policies and procedures on behaviour management are known and followed.

· Learning environments that assist students to interact and work collaboratively are established.

· Strategies are implemented that assist students to monitor and review their own behaviour in a trusting and supportive environment.

· Learning experiences are planned and implemented that assist students to develop effective communication skills and appropriate social and learning behaviours.

· Strategies are implemented for providing students with regular feedback on appropriate behaviour management skills.

· Support processes are implemented for students who require specific skills in developing and maintaining appropriate social and learning behaviours.

· Personal skills in behaviour management are evaluated and, where necessary, strategies are adopted for improving this aspect of professional practice.


Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:
	· analytical skills to identify, explain and apply key concepts, ideas and understandings in the relevant teaching/subject area
· decision-making and problem-solving skills to manage a range of student behaviours in both formal and informal learning environments
· facilitation skills to engage diverse groups of students in learning activities that are relevant to their lives and provide intellectual challenge

· ICT skills to access online information on trends and developments in creating safe, supportive and intellectually challenging learning environments
· interpersonal skills to communicate key ideas and engage students in discussion on significant ideas and concepts
· mentoring, coaching and counselling skills to provide students with regular feedback and reinforcement on their acquisition of behaviour management skills
· negotiation and conflict resolution skills required to support the creation of safe and supportive learning environments for all students
· research skills needed to identify, locate and evaluate information on key concepts, ideas and understandings in the relevant teaching/subject area, Curriculum Standards and support materials

· self-reflection skills to evaluate own practice in creating safe, supportive and intellectually challenging learning environments and, where necessary, adopt new strategies for improving these aspects of professional practice.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
· behaviour management strategies and their appropriate use

· child and adolescent development theories relevant to appropriate phases of learning reflected in elementary, preparatory, secondary and model schools

· conflict resolution and negotiation techniques

· Curriculum Standards
· effective communication techniques to create quality relationships with and among students

· learning styles

· methods of identifying students’ learning needs

· outcomes approach to education

· policies and documents developed by the Supreme Education Council and the school related to behaviour management and learning environments

	· principles of effective teaching and learning 
· principles of inclusive curriculum

· reflective processes

· safe, supportive and productive learning environments

· social and group dynamics

· support services and resources provided by professionals, paraprofessionals and other significant adults
· teaching and learning strategies

· the design, planning, implementation, documentation and review of learning experiences

· the selection and use of appropriate resources

· thinking skills — for example Multiple Intelligences, Bloom’s Taxonomy and Edward de Bono’s CoRT and Six Hats

· values analysis and clarification.


Required dispositions

This aspect of professional practice requires a commitment to: 
	· believing that all children and adolescents can learn at high levels and achieve success
· creating learning environments in which students take risks and are intellectually challenged

· creating supportive learning environments in which students’ ideas, beliefs and opinions are shared and valued 

· developing students’ critical thinking, independent problem-solving and performance capabilities

· recognising the importance of peer relationships in creating a climate of learning

· taking responsibility for establishing a positive climate in the classroom and participating in maintaining such a climate in the school as a whole.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to establish supportive learning environments where students feel safe to risk full participation. This may be evidenced through:
· implementing learning experiences that foster positive attitudes to learning and student achievement

· interacting and communicating with students in an open, inclusive, equitable and ethical way
· selecting topics, problems and issues that are relevant to students and provide opportunities for examining significant ideas and concepts 

· establishing learning environments that assist students to interact and work collaboratively 

· using strategies for providing students with regular feedback and reinforcement on appropriate behaviour

· assessing personal skills in behaviour management and, where necessary, adopting strategies for improving this aspect of professional practice.
Examples of evidence (not to be read as a comprehensive list):
· a sequence of 4-6 lesson plans which illustrate how the teacher investigates a significant topic that is relevant to students and provides opportunities for examining significant ideas and concepts

· an example of a classroom resource devised by the teacher that promotes collaborative learning amongst students
· a program outline that describes an extended sequence of work, up to one semester in length, that was planned and implemented by the teacher which illustrates the teacher’s approach to the development of students’  higher order and critical thinking skills
· an example of a cooperative teaching and learning strategy devised by the teacher which is consistent with the aims of the relevant Curriculum Standard or school based curricula 
· a personal reflection in the teacher’s professional journal or diary on the effectiveness of the teacher’s approach to behaviour management..
Proficient teachers

Proficient teachers are able to foster student participation in intellectually challenging classroom activities by establishing safe and supportive learning environments. This may be evidenced through:

· promoting supportive and collaborative relationships between students

· implementing learning experiences that encourage students to direct, manage and review their own learning

· establishing learning environments in which ideas and opinions are valued, and students are encouraged to express ideas, ask questions and exchange points of view 

· providing learning experiences in which students use higher-order and critical thinking skills

· creating opportunities for students to reflect on what they learn and apply their understandings to new topics, problems and issues

· implementing learning experiences that assist students to develop effective communication skills and appropriate social and learning behaviours.

Examples of evidence (not to be read as a comprehensive list):
· a customised teaching and learning resource developed by the teacher which is designed to promote students’ higher order and critical thinking skills.
· a statement prepared by the teacher that evaluates his or her approach to  promote cooperative relationships between students

· a sequence of 4-6 lesson plans that have been planned and implemented by the teacher which illustrate the use of a teaching strategy that is specifically designed to promote students use higher-order and critical thinking skills in the relevant curriculum area
· an evaluative statement prepared by the teacher that details how he or she applied the outcomes of a professional development activity focused on either behaviour management, the establishment of safe and supportive learning environments or the fostering of students’ higher order thinking skills
·  an outline of how the teacher has engaged students in reflecting on what they have learned and how the students used this information in addressing a new problem or issue

· a personal reflection in the teacher’s professional journal or diary of how effectively he or she plans and implements learning experiences that assist students to develop effective communication skills and appropriate social and learning behaviours..

Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.

Examples of evidence (not to be read as a comprehensive list):
· a written plan for mentoring colleagues on developing safe, supportive and challenging learning environments
· a video-recording of classroom activity in which students examine and discuss alternative viewpoints, form ideas, justify opinions and present these to different audiences using formal and informal means of communication

· details of professional development activity conducted for colleagues that modelled a variety of classroom management strategies to maximise the use of classroom time for productive learning

· a case study of personal role in initiating strategies and leading others in managing challenging student behaviours

· personal reflections on effective strategies for mentoring and advising colleagues on behaviour management skills
This standard covers the requirement for establishing learning environments that engage all students in purposeful and intellectually challenging learning experiences, encourage constructive interactions among teachers and students, and enable students to manage their own learning and behaviour.
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