5. Construct learning experiences that connect with the world beyond school


	Statements
	Indicators

	5.1
Devise learning experiences that build on students’ prior knowledge, life experiences and interests.
	· Accurate and relevant information on students’ prior knowledge, life experiences and interests is obtained from a variety of appropriate sources.

· Information on students’ prior knowledge, life experiences and interests is analysed and used to set learning goals, design learning experiences and select teaching and learning strategies and resources.

	5.2
Engage students in learning experiences that integrate ideas, concepts and information across teaching/subject areas.
	· Learning experiences are focused on the examination of significant ideas and concepts that have the potential to develop students’ understanding of themselves and their world.

· Learning experiences are planned and implemented that explicitly integrate ideas, concepts and information from different teaching/subject areas.

· Learning experiences are planned and implemented that involve students in examining an idea or concept, refining and extending their understandings and reflecting on what they have learned.

· Learning experiences are planned collaboratively to maximise opportunities for coordinating subject content, sharing resources and team teaching.

	5.3
Provide learning experiences that establish connections with the world beyond the classroom.
	· Learning experiences are planned and implemented that focus on topics, problems and issues relevant to local, national and global communities.

· Community-based learning resources are identified, evaluated and, where appropriate, incorporated in school programs.

· Opportunities are created for students to undertake learning experiences in situations and locations beyond the immediate school environment.

· Learning experiences are planned and implemented that capitalise on students’ experiences of a technology-rich world.

· Learning partnerships involving the school, business and community organisations are identified, evaluated and, where appropriate, incorporated in school programs.

	5.4
Develop learning experiences that involve students in examining study, work and leisure in the future.
	· Opportunities are created for students to assess their personal interests and competencies and use this information to set and evaluate personal study, work and leisure goals.

· Learning experiences are planned and implemented that involve students examining the nature of work and leisure, work/career options, and changes in the workforce in Qatar and internationally.

· Learning experiences are planned and implemented that involve students critically assessing further education and work options.
· Learning experiences are planned and implemented that establish linkages between school and the world of work.


	5.5
Design learning experiences that foster personal initiative and enterprise.
	· Learning experiences are planned and implemented that facilitate enterprising behaviours in students, including taking intellectual risks, testing ideas and using initiative.

· Opportunities are created for students to demonstrate enterprising behaviours in contexts both within and beyond the school.

· Opportunities are created for students to assess the relationships between personal enterprise and work, further education, lifestyle and career options.


Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:
	· analytical skills to identify, explain and draw connections between subject matter and real world events and processes
· decision-making and problem-solving skills to establish effective learning partnerships between schools, business, community organisations and other external agencies
· facilitation skills to engage diverse groups of students, families, employers and other stakeholders in discussion about further education, personal, work, lifestyle and career options available for young people
· ICT skills to access online information on the further education, personal, work, lifestyle and career options available for young people
· interpersonal skills to communicate key ideas and engage students in discussion and decision making about personal, lifestyle and career choices
· research skills needed to identify, locate and evaluate information on the further education, personal, work, lifestyle and career options available for young people
· self-reflection skills to evaluate own practice in establishing connections between subject content and the world beyond school and, where necessary, adopt new strategies for improving these aspects of professional practice
· teamwork skills to work effectively with other teachers in planning and implementing learning experiences.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
	· child and adolescent development theories
· Curriculum Standards and school-developed curricula
· education and training pathways
· enterprise education
· impact of globalisation on work, education and leisure
· integrated/multidisciplinary approaches to teaching and learning
· life-long learning
· outcomes approach to education
· phases of learning reflected in elementary, preparatory, secondary and model schools
· policies and documents developed by the Supreme Education Council, the Education Institute and the school on careers and further education pathways for students
· post-school options for young people
· school, industry and higher education partnerships
· strategies for engaging young people in discussion of personal enterprise and work, further education, lifestyle and career options
· strategies for identifying students’ learning styles, interests, prior learning and life experiences
· strategies for incorporating current local, national and global issues in school programs
· strategies for integrating concepts across key teaching/subject areas
· strategies for locating community resources and incorporating them in school programs
· the changing nature of work and leisure in Qatar and internationally
· the design, planning, implementation, documentation and review of learning experiences
· values clarification techniques.


Required dispositions

This aspect of professional practice requires a commitment to:
	· creating supportive learning environments in which students’ ideas, beliefs and opinions are shared and valued
· establishing curriculum linkages between school programs and the world beyond school
· exploring students’ post-school options
· fostering personal initiative and enterprise in students
· fostering learning partnerships between schools, industry, business and higher education
· taking a multidisciplinary approach to the study and teaching of issues, problems and themes.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to use a range of teaching strategies and resources to foster interest and support learning that builds on students’ interests and makes connections between school programs and the world beyond the school. This may be evidenced through:

· using information on students’ interests to set learning goals, design learning experiences and select teaching and learning strategies and resources

· implementing learning experiences that focus on topics, problems and issues relevant to local, national and global communities

· implementing learning experiences that involve students in examining the nature of work and leisure, work/career options and changes in the workforce in Qatar and internationally

· implementing learning experiences that facilitate enterprising behaviours in students, including taking intellectual risks, testing ideas and using initiative.

Examples of evidence (not to be read as a comprehensive list):
· a statement supported by examples that outlines how the teacher gathers information on students’ interests and uses this information in  setting learning goals, designing learning experiences and selecting teaching and learning strategies and resources

· a sequence of 4-6 lesson plans devised by the teacher that shows how he or she  examined a topic, problem or issue with his or her class that is relevant to the local, national or global community
· an example of a classroom resource, devised by the teacher, which was designed to promote personal initiative and enterprise amongst students
· a personal reflection in the teacher’s professional journal or diary which comments on his or her ability to effectively integrate ideas, concepts and information across teaching / subject area when planning and implementing lessons.
Proficient teachers

Proficient teachers are able to create, select and use a variety of appropriate teaching strategies and resources to make content meaningful to students by building on students’ prior knowledge, life experiences and interests, establishing linkages between key teaching/subject areas, and making connections between school programs and the world beyond the school. This may be evidenced through:

· analysing and using information on students’ prior knowledge, life experiences and interests to set learning goals, design learning experiences and select teaching and learning strategies and resources

· creating, selecting and using a variety of teaching strategies and resources that explicitly integrate ideas, concepts, information and viewpoints from different teaching/subject areas

· identifying and incorporating community-based learning resources in school programs

· planning and implementing learning experiences that establish linkages between school and the world of work

· creating opportunities for students to demonstrate enterprising behaviours in contexts both within and beyond the school.

Examples of evidence (not to be read as a comprehensive list):
· a customised teaching and learning resource, devised by the teacher, that is designed to establish linkages between school and the world of work

· a statement of reasons for including community-based resources in school programs

· a sequence of 6-8 lesson plans showing use of teaching strategies and resources that explicitly integrate ideas, concepts, information and viewpoints from different teaching/subject areas

· a teaching and learning resource or strategy, devised by the teacher, that promoted either enterprising behaviours or learning partnerships
· a personal reflection in the teacher’s professional journal or diary on the effectiveness of a strategy that he or she has used for promoting enterprising behaviours in students in contexts both within and beyond the school.

Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.
Examples of evidence (not to be read as a comprehensive list):
· a written plan for mentoring colleagues on engaging students in learning experiences that integrate ideas, concepts and information across teaching/subject areas

· a written evaluation of how the school might establish learning partnerships involving the school, business and community organisations 

· details of a professional development activity which the teacher has organised that was aimed at promoting linkages between school programs and the world of work

· a case study of the teacher’s personal role in identifying, evaluating and incorporating community-based learning resources in school programs 

· a personal reflection on the teacher’s professional development needs in relation to establishing learning partnerships involving the school, business and community organisations.


This standard covers the requirements for planning and implementing learning experiences that build on students’ prior knowledge, life experiences and interests, establish linkages between key curriculum areas, and make connections between school programs, the world beyond the school and future options for students.
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