7. Assess and report on student learning


	Statements
	Indicators

	7.1 Establish learning goals and assessment requirements.
	· Curriculum Standards and school curriculum documents are read and interpreted to identify appropriate learning goals and assessment requirements.

· Learning goals and assessment methods, including criteria and scoring systems, are communicated and explained to students and families.

	7.2 Plan assessment.
	· Evidence needed for making valid and reliable judgements about student achievement of learning outcomes is identified.

· Assessment methods are selected that take account of the evidence requirements, student characteristics, student learning styles and cost of assessment.

· Assessment tools are developed and/or customised and documented for gathering valid, reliable and sufficient evidence.

· Assessment scoring systems are developed and/or customised in line with school policies.

· Resources required to support assessment activities, including ICT-based assessment systems, are organised and arranged within a safe and accessible learning environment.

	7.3 Conduct assessment.
	· Assessment processes are explained and, where appropriate, negotiated with students.

· Assessment evidence is gathered using selected assessment methods and tools.

· Assessment evidence is collected and used in an ethical way in line with school policies.

· Assessment evidence is evaluated and assessment decisions made in relation to students’ achievement of the learning outcomes.

· Assessment results are recorded, using appropriate scoring systems, in line with school policies.

· Assessment results are moderated in line with school policies.


	7.4 Provide feedback on assessment outcomes.
	· Outcomes of assessment processes are used to identify strengths and weaknesses in student performance.

· Clear, accurate and concise feedback is provided to students on the outcomes of assessment.

· Opportunities are provided for students to reflect on assessment outcomes and identify their own learning needs.

· Reports on student progress are communicated to students’ families through the school’s reporting arrangements.
· Information on student performance is prepared and reported to relevant authorities in line with school and Supreme Education Council policies.

· Strategies for meeting students’ learning needs are identified and discussed with students, parents and colleagues.
· Assessment and reporting activities are conducted in an ethical way with regard for confidentiality and the privacy of students.



	7.5 Review assessment.
	· Assessment data is used to inform the review of assessment methods and tools.

· Assessment data is used to inform the review of learning programs and teaching and learning practices.

· Program content, teaching and learning strategies, and assessment arrangements are reviewed to take account of assessment data analysis.


Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:
	· analytical skills to identify, explain and apply key concepts, ideas and understandings related to student assessment, including evidence gathering, making assessment judgements and scoring systems
· decision-making and problem-solving skills needed to make valid assessment judgements
· ICT skills required to access online information on trends and developments in student assessment and reporting and utilise ICT-based assessment and reporting systems
· interpersonal skills to communicate and explain the assessment process, give clear instructions to students from diverse backgrounds and provide accurate feedback on assessment outcomes
· research skills needed to identify, locate and evaluate information on human and material resources for assessment and assessment system policies and procedures.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
	· assessment data – uses, forms, collection and ways of analysing
· assessment methods – observation, consultation, focused analysis, peer assessment and self-assessment 
· assessment moderation principles and processes
· assessment planning
· assessment principles – reliability, validity, fairness, flexibility, authenticity, sufficiency and consistency
· assessment tools for gathering evidence 
· characteristics, uses, advantages and limitations of different types of assessments (for example criterion-referenced and norm-referenced instruments, traditional standardised and performance-based tests, observation systems and assessments of student work) for evaluating how students learn, what they know and are able to do, and what kinds of experiences will support their further growth and development
· Curriculum Standards and school-developed curricula
· ethical responsibilities of assessors

· factors that influence the selection of assessment methods, including characteristics of learning, type and nature of evidence required and resource requirements
· ICT-based assessment and reporting systems
· measurement theory
· outcomes approach to education
· policies and documents developed by the school on student assessment and reporting
· policies, documents and procedures developed by the Education Institute and the Evaluation Institute 

· program review and planning processes
· purpose of assessment
· rules of evidence and how they are applied (valid, authentic, sufficient and current)
· scoring systems
· Supreme Education Council education reforms
· systematic management and storage of assessment information so that it can be easily accessed, used and followed up
· the range of assessment purposes and assessment contexts
· types and forms of evidence, including assessment tools relevant to gathering different types of evidence
· types of assessment, including formative, summative, descriptive and negotiated approaches
· uses of assessment data.


Required dispositions

This aspect of professional practice requires a commitment to: 
	· believing that students’ strengths are the basis for growth and their errors are opportunities for learning
· conducting assessment in an ethical way
· encouraging, accepting and utilising feedback on assessment activities
· ensuring confidentiality and privacy of student assessment information
· guiding and supporting students
· understanding and sensitivity to individual differences and needs.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to demonstrate knowledge and use of a range of strategies to assess student achievement of learning outcomes. This may be evidenced through:
· identifying evidence needed for making valid and reliable judgements about student achievement of learning outcomes

· gathering assessment evidence using the selected assessment methods and tools
· using assessment evidence to make assessment decisions

· applying assessment scoring systems in line with school policies
· providing clear, accurate and concise feedback to students on the outcomes of assessment
· reviewing assessment methods and tools.
Examples of evidence (not to be read as a comprehensive list):
· a list of evidence requirements for a specific assessment activity that is based on the guidance provided in the relevant Curriculum Standards or school developed curricula
· an example of assessment task that has been devised by the teacher that is based on the guidance provided in the relevant Curriculum Standards or school developed curricula
· an extract from the teacher’s  assessment records  showing compliance with the independent school’s assessment  system

· an example of written assessment feedback provided to a student highlighting the student’s strengths, weaknesses and areas for improvement in relation to the specific assessment task
· a written report on the outcomes of student assessment for a specific class or group of learners
· a personal reflection in the teacher’s professional journal or diary commenting on his or her use of specific assessment methods and tools.
Proficient teachers

Proficient teachers are able to design and use a broad range of effective strategies to assess student achievement of learning outcomes. This may be evidenced through:

· communicating learning goals and assessment methods, including criteria and scoring systems, to students and families
· designing assessment processes and tools

· customising assessment tools and processes to meet the needs of students with special learning requirements

· using a broad range of effective strategies to assess student learning

· providing opportunities for students to reflect on assessment outcomes and identify their own learning needs 
· using assessment data to inform the review of learning programs and teaching and learning practices.
Examples of evidence (not to be read as a comprehensive list):
· an evaluative statement prepared by the teacher commenting on his or her approach to communicating learning goals and assessment methods, including criteria and scoring systems, to students and families
· an example of an assessment tool designed by the teacher for use in the relevant curriculum / teaching area
· an example of a customised assessment tool or process that has been prepared by the teacher to meet the needs of students with special learning requirements

· a videotape and accompanying evaluative statement that illustrates the teacher’s use of two different strategies for assessing student learning in the relevant curriculum / teaching area
· a case study of the approach which the teacher uses to engage students in reflecting on assessment outcomes and identifying their own learning needs 
· a statement prepared by the teacher and supported by examples that shows how the teacher uses assessment data to inform the review of learning programs and teaching and learning practices.

Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.
Examples of evidence (not to be read as a comprehensive list):
· a case study of the teacher’s  personal use of specialist assessment knowledge to lead and inform planning and program development in the school
· an example of a flexible and innovative  assessment strategy that links to the learning outcomes articulated in Curriculum Standards and school-developed curricula
· an example of an assessment tool devised by the teacher, that takes account of evidence requirements, student characteristics, student learning styles and cost of assessment
· a personal reflection in the teacher’s diary or journal on mentoring colleagues in the use of a range of assessment processes and tools

· a personal reflection in the teacher’s diary or journal on leading moderation processes to ensure the quality and consistency of assessment outcomes

· a written evaluation on the different ways the teacher uses to report and discuss  student progress with students’ families
This standard covers the requirements for planning, conducting and reviewing student assessment, providing feedback on assessment outcomes and using assessment outcomes to inform program planning.
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