
8. Apply knowledge of students and how they learn to support student learning and development

	Statements
	Indicators

	8.1 Use information on students to support learning.

	· Information on learning styles and evidence-based research on teaching and learning is used to inform the planning, implementation and review of individual and group learning activities.

· Information on students’ backgrounds, skills, interests and prior achievements is collected and analysed to inform the planning, implementation and review of learning activities.

· Information on the learning strengths and weaknesses of individual students is analysed to inform the development, implementation and review of learning programs.

· Communication is established and maintained with students’ families to support individual student learning.

	8.2 Support students in developing personal identity, self-esteem and a positive self-image.
	· Learning environments are established in which relationships between students, and with teachers and other adults, are based on trust and mutual respect.

· Learning experiences that enable students to identify, clarify, reflect on and form their ideas, values and opinions are planned, implemented and evaluated.

	8.3 Assist students to develop empathy with others.
	· Learning experiences that involve students in analysing their roles and responsibilities in the family, school and local and international community are planned and implemented.

· Learning environments are established in which students interact respectfully with others, including those with whom they have differences.

· Learning experiences are planned and implemented that enable students to develop skills in negotiation, problem solving and conflict resolution.

	8.4 Engage students in assessing and planning their personal futures.
	· Learning experiences are planned and implemented that encourage students to develop optimistic and balanced visions of the future, set personal goals and establish plans for achieving those goals.

· Opportunities are provided for students to develop skills in personal decision making, evaluating life choices, and locating and using information and services related to lifestyle, health and human relations issues.

· Personal skills in assisting students to identify goals and establish plans are evaluated and, where necessary, strategies are adopted for improving this aspect of professional practice. 


	Statements
	Indicators

	8.5   Provide care and support for students.
	· Supreme Education Council and school policies and procedures on providing care and support for students are known and followed.

· Teachers’ ethical and legal responsibilities in relation to providing care and support for students are understood.

· Opportunities are provided for students and their families to consult with teachers on matters relevant to students’ education.

· Effective communication skills, including active listening, are demonstrated in providing care and support for students.

· Strategies for assisting students to analyse their own situations, and to identify possible solutions to academic and personal issues, are known and applied where appropriate.

· Services that cater for students’ learning and personal needs are identified and accessed where appropriate.

· Personal skills in providing care and support for students are evaluated and, where necessary, strategies are adopted for improving this aspect of professional practice.


Required skills

This aspect of professional practice requires knowledge and understanding of and the ability to apply:
	· analytical skills to identify, explain and apply information on learning styles and contemporary, evidence-based research on teaching and learning
· decision-making and problem-solving skills needed to assist students and their families to analyse their own situations and identify possible solutions to academic and personal issues
· ICT skills required to access online information and services related to student learning and personal development
· interpersonal and communication skills to communicate effectively with students and their families on academic and personal matters

· research skills needed to identify, locate and evaluate information on student learning and personal development.


Required knowledge

This aspect of professional practice requires knowledge and understanding of:
	· learning styles and contemporary research on teaching and learning
· negotiation, problem-solving and conflict resolution techniques
· strategies for engaging students in assessing and planning their personal futures
· strategies for gathering information on students’ backgrounds, skills, interests and prior achievements and using this in the design, implementation and review of learning programs
· strategies for gathering information on the learning strengths and weaknesses of students and using this in the development, implementation and review of learning programs
· strategies for supporting students in developing personal identity, self-esteem and a positive self-image
· support services that cater for students’ learning and personal needs
· Supreme Education Council and school policies and procedures on providing care and support for students
· Supreme Education Council educational reforms
· teachers’ ethical and legal responsibilities in relation to providing care and support for students.


Required dispositions

This aspect of professional practice requires a commitment to: 
	· believing that all children and adolescents can learn at high levels and achieve success
· believing that children and adolescents learn in different ways and bring particular talents and strengths to learning
· helping all students develop self-esteem, self-confidence and academic competence
· providing care and support for students
· respecting individual and cultural differences.


EVIDENCE GUIDE

This Evidence Guide identifies the minimum performances that teachers at different career stages are expected to meet in relation to this standard. It is assumed that teachers at higher stages can meet the minimum performances required at all lower stages. The Guide also provides examples of the types of evidence that teachers can use to show that they have met the standard. The examples of evidence are not to be read as a full and comprehensive list of all the evidence that could be used to illustrate satisfactory performance.

Entry level teachers

Entry level teachers are able to use knowledge of students and how they learn to support student learning and development. This may be evidenced through:
· using data on students to inform learning activities

· using evidence-based research on teaching and learning to inform individual and group learning activities

· demonstrating the use of effective communication skills, including active listening, to support individual student learning

· applying teaching and learning strategies to support students in developing personal identity, self-esteem and a positive self-image

· applying strategies that encourage students to interact respectfully with others, including those with whom they have differences

· implementing learning experiences that encourage students to develop optimistic and balanced visions of the future, set personal goals and establish plans for achieving those goals

· identifying appropriate services to cater for students’ learning and personal needs where appropriate.
Examples of evidence (not to be read as a comprehensive list):
· a sequence of 4 -6 lesson plans, developed and implemented by the teacher, that illustrates the use of one or more strategies to assist students in developing personal identity, self-esteem and a positive self-image.
· an example of a form, devised by the teacher, for gathering data on students that is relevant to curriculum planning
· an analysis of student feedback on a teaching activity which was developed and implemented by the teacher with the aim of assisting students to set personal goals and establish plans for achieving those goals
· personal reflections in professional journal or diary on his or her awareness of the services available to cater for students’ learning and personal needs.
Proficient teachers

Proficient teachers are able to gather, analyse and apply information on students, learning styles and contemporary, evidence-based research on teaching and learning to inform the planning, implementation and review of individual and group learning activities. This may be evidenced through:

· collecting and analysing information on students’ backgrounds, skills, interests and prior achievements to inform the planning, implementation and review of learning activities and resources
· gathering, analysing and applying the outcomes of contemporary, evidence-based research on teaching and learning to inform the planning, implementation and review of individual and group learning activities

· planning and implementing learning experiences that enable students to identify, clarify, reflect on and form their ideas, values and opinions

· designing and applying teaching and learning strategies and resources that assist students to develop empathy with others

· creating opportunities for students to develop skills in personal decision making

· providing care and support for students.
Examples of evidence (not to be read as a comprehensive list):
· teaching and learning resource that has been customised by the teacher to reflect the needs of a particular individual or group of students
· sequence of lesson plans devised and implemented by the teacher, which illustrates the use of techniques that enable students to identify, clarify, reflect on and form their ideas, values and opinions

· a teaching and learning strategy or resource devised by the teacher, that assists students to develop empathy with others

· a written statement showing the teacher’s knowledge of and use of contemporary research-based evidence in supporting students’ learning.
Advanced skill teachers

Advanced skill teachers are able to demonstrate the full range of indicators identified in this standard. They are able to use their expertise to advise, assist and mentor colleagues and lead small teams in the area of work described in this standard.
Examples of evidence (not to be read as a comprehensive list):
· an outline of a professional development activity that the teacher planned and conducted for colleagues on teachers’ ethical and legal responsibilities in providing care and support for students

· a written plan for mentoring colleagues on applying research outcomes in the planning of learning activities

· a case study of the teacher’s  personal role in initiating or leading the development of educationally sound, research-based and effective policies, programs and processes in the school.
This standard covers the requirements for applying knowledge of students and how they learn to support student learning and development, establishing learning environments that assist students to develop self-esteem and positive relationships with others, helping students to assess their personal futures and providing care and support for students.
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